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Mr. Richard Conley, assistant principal at Henry E. Lackey High School in Charles County is the 2010-2011 Mary-

land Assistant Principal of the Year. Rick is a graduate of the University of Maryland with Bachelors of Arts Degrees in Gov-

ernment and Policy and in Education and Foreign Languages.  He has also earned a Master of Science in Education from 

McDaniel College.  Beginning his career at Westlake High School as a Spanish teacher, Rick soon became an administrative 

assistant and eventually moved  to his current position as assistant principal at Lackey High School. In addition to his mem-

berships in NASSP and MASSP, Rick is a member of ASCD, NEA and the Maryland State Educators Association.   

In his essay on Collaborative Leadership, Rick remarked that the successes at Lackey High School are due to the 

ongoing efforts of their stakeholders- faculty, staff, students, and parents.  He has been involved directly in two school-wide 

committees; the Advanced Placement Committee and the Student Advising/Counseling Committee.  These committees cre-

ated Advanced Placement student/parent information nights and Parent/Student Scheduling nights.  The aim behind the pro-

grams was to provide all relevant stakeholders with as much input as possible into the instructional decisions that directly 

affect them so that the best educational plan can be created for each student.  Along with a fellow assistant principal, Rick 

was assigned the task of developing ñCharger Timeò, a one-hour lunch initiative at Lackey High School.  As the initiative 

developed, students began to have access to academic and extra-curricular options and teachers had release time to meet with 

their departments for departmental, content-similar, or vertical team planning.   

Rickôs second essay on Curriculum, Assessment, and Assessment described how the Lackey administrative team in 

concert with the faculty developed a monthly instructional focus for observations.  The team found that one benefit of con-

ducting routine observations around set of instructional goals allowed them to gather information on instructional strengths 

and areas of needed improvement and use that data to enhance professional development opportunities at Lackey. All of this 

effort is a part of a grass-roots movement designed to keep the focus on improved instruction at center stage with the entire 

staff in a way that allows for collaboration and keeps everyone informed  with access to the data and ideas- all notions imbed-

ded in the context of Breaking Ranks II. 

The final essay prepared by Rick talked about his work with his assigned classes at Lackey.  He stated, ñOver the 

past two years as a grade-level administrator I have continued to encourage my students to become actively involved in either   

The MASSP Assistant Principals’ Committee is looking for volunteers to serve on the committee. The primary duties are: 

 Attending meetings 6-7 seven times during the school year 

 Planning the Annual Assistant Principals Conference 

 Participating in the selection of the Assistant Principal of the Year 

 

If interested, please contact the MASSP office at massp@comcast.net or 443-745-9075 

EDUCATOR EFFECTIVENESS COUNCIL 
Three items have been placed on our website- www.md-massp.org -concerning the Educator Effectiveness Council.  The first 

item is from MSDE outlining the work of the Council. The second is the set of notes from the initial meeting of the council 

and the third is a power point from MSDE on educator effectiveness.  We will continue to monitor the work of the council 

and add items to the website as information becomes available.  Our MASSP representative on the Council is David Burton, 

principal of Long Reach High School in Howard County.   



Is Superman the Conversation We Need?    Dr. Gerry Tirozzi,  NASSP Executive Director 
 

Itôs hard to look away from the small, vulnerable faces of the children whose educational odysseys are highlighted in the movie 

Waiting for Superman. Itôs hard not to sympathize with the fiercely protective, yet politically powerless parents who struggle 

mightily just to get their children a high-quality education. Itôs hard to not want to join the parade of mad-as-hell viewers as they 

stream out of theaters, grab their torches en route to their local teachers union headquarters, and sprinkle rose petals on the door-

steps of every charter school they pass along the way.  

 

 Ok, perhaps the movieôs social action agenda is a bit more nuanced than that. But certainly, director Davis Guggen-

heim can forgive a little overstatement in order to make a point. Heôs the one who claims, after all, that education spending has 

doubled since 1971 while performance flat lined, without considering the advent of special education laws and an increase in 

ELL populations and expectations for achievement. The movie longs for the good old days when U.S. education was the best in 

the world, without considering how content U.S. communities were with low expectations and low achievement for low-SES 

populations. The movie points to the 2,000 schools that Bob Balfanz called "dropout factories" to depict a ñnationwide crisis in 

educationò without mentioning that all but a few of those schools are in impoverished urban and deep rural areas where stu-

dentsô challenges go well beyond academicðand well beyond the reach of schools to resolve. But weôll cut him some slack. 

Heôs making a Hollywood film, and in racing from Oprah to Good Morning America to NPR, who has time for nuance? 

 
The truth is we agree with many of the points the film makes. We agree, for instance, that a small subset of persistently bad 

teachers indeed denigrates the whole profession. No one knows this better than the nationôs principals who often feel hogtied by 

policies that make it onerous, though not impossible, to dismiss ineffective teachers. And perhaps it is time to revisit tenure poli-

cies to temper a burden of proof with a burden of performance. Of course, itôs also true that the effectiveness of a single teacher 

is extremely difficult to isolate and measureðpresuming we can even agree on the outcomesðso hammer like methods, such as 

those of the filmôs heroine D.C. Schools Chancellor Michelle Rhee, probably merit a more critical look than they receive. 

 
Most perplexing is the treatment of charter schools as the "Promised Land" of education. Not so, protests Guggenheim, who 

revealed in a New Yorker interview his intention of the charter lottery as ñmetaphorò and his fear that the film would be per-

ceived as pro-charter. Yet, every school the film vilifies is a mainstream public school, from which the only hope of escape is a 

charter school. Contrary to the movieôs depiction, there are lots of high-performing public schools out thereðin fact, we honor 

10 new ones every year in our MetLife Foundation-NASSP Breakthrough Schools program (www.principals.org/breakthrough). 

These are high-poverty, high-performing middle and high schoolsðmostly comprehensive, neighborhood schoolsðthat have 

found a formula for high achievement. Yet these schools become lost in an agenda-laden narrative of public schools as educa-

tional pits of despair from which charter schools are the only lifeline. At the moment, it seems that this narrative has everything 

going for itðexcept the data. Recent research out of Stanford University reveals that only 17% of charter students perform bet-

ter than they would have in their local public schoolsðand 37% perform worse. 
To be clear, charter schools do not offend usðfar from it. In fact, youôll find charters among the Breakthrough Schools men-

tioned above. They allow for small-scale experimentation in attacking public educationôs biggest challenges with the hope of 

identifying practices that can be replicated throughout a district. Many are staffed with committed, forward-thinking educators 

who need restrictions lifted in order to fulfill a particular vision for education. And when they succeed, we all succeed in discov-

ering new, effective practices. 

 
At least thatôs how they started. Somewhere along the way, however, the charter school movementðbuoyed by a few high-

profile foundations and corporate leadersðstrayed from living laboratories of practice for the benefit of public education to 

private schools at public expense. They suddenly became competitive ñschools of choiceò aiming to supplant public schools 

rather than support them. Conveniently, they retained the ability to dodge public school restrictions, primarily the pesky require-

ment to educate all students, by virtue of transfer provisions and an application process that requires, at the least, an attitude at 

home that reinforces the importance of education. What of the students who donôt have that advantage? They donôt appear in the 

film. They donôt appear in charter schools. But they do appear in the nationôs public schools. And public school educators are 

accountable to move the needle on their achievement each day. 

 
A 2009 study of Boston charter schools, for instance, revealed that less than 50% of students who begin as freshmen go on to 

graduate from that school four years later. Those students typically transfer to and graduate from their local public school. Re-

move that safety net, however, and Boston charter schools meet the criteria of ñdropout factories.ò Iôm sure great things are hap-

pening with the performance of the students who remain, but so high an attrition rate does not elicit a Eureka! 

 
I suppose we should be grateful that Waiting for Superman is broadening the conversation about public schools throughout the 

nation. We need an honest, productive conversation about the standards and expectations for student performance. We need an 

honest, productive conversation about how schools should be organized and resourced to drive the achievement we expect. But 

such conversations require a more genuine set of inputs than Superman provides. And with public education having to shout 

over a divisive charter agenda supported by unprecedented media, money, and policy, you have to wonder if the conversation 

will be as balanced as we need it to be to see any real large-scale educational improvement  

a club or a sport.  In addition to encouraging student involvement, I believe that it is critical that I support their ef-

forts as they participate.  The evidence of supporting our students in this way cannot be quantified, but I can say anecdotally 

that I have seen marked improvement in regular school attendance on the part of my students who participate in extracurricu-

lar activities.ò 

As a part of his application, Rick had to secure four letters of recommendation.  His principal wrote, ñMr. Conley 

understands the importance of establishing a working relationship with his studentôs parents.  He is able to communicate the 

benefits of various programs and manages to get parental support and buy-in for school-wide initiatives that may seem de-

manding to the parents but is in the best interest of the student.  He keeps parents informed of their studentôs academic pro-

gress and any issues or concerns that may arise throughout the school year.ò   

One of his fellow assistant principal related that, ñIf a problem arises, he is often available as an analytical mind to 

help process through the situation, and if there is something that needs to be done that requires an óabove and beyondô atti-

tude, he is willing to step in to help out.  There have been more than a few times that Iôve had to call on him to fill in for me, 

sometimes at the last minutes, and he hasnôt hesitated to help.ò 

 A staff member at Lackey remarked that ñOne of his key strengths is the rapport he established with people 

which has enabled him to create a positive and supportive school environment.  He is current in his thinking about the admin-

istrative profession, not relying on mimicking ways he we taught nor blindly adopting the newest trend.  Instead, he applies 

his research, thinking about his staff, students, and personal philosophy, and only then gleans what he can that he feels  will 

work in his school-based situation. 

Finally a parent described a situation with her son that Rick helped with.  She was concerned about the course load 

that her son had for tenth grade.  Rick took the extra time to look at her sonôs schedule, had a meeting with his teachers, and 

found out that all of the teachers wanted the young man to remain in their respective classes.  In addition, he sat with the fam-

ily and planned out the rest of her sonôs high school courses and encouraged him to continue with higher-level classes. 

Rickôs application will be forwarded to NASSP in Reston, VA for consideration for the 2011 NASSP/Virco National 

Assistant Principal of the Year Program.  As a state winner Rick will be honored at the National Assistant Principalsô Forum 

March 30-April 2, 2011.  He will be honored along with all of the other state winners at an awards gala on Friday, April 1, 

2011.  The two national finalists will receive a $1500 grant and the national winner will receive a $5000 grant.  All grants 

must be used to improve learning at the school or for personal professional development.  The 2011 NASSP/Virco National 

Assistant Principal of the Year will be announced at the 2011 NASSP Conference in San Francisco, CA during the Second 

General Session.   

Continued from page one 

ED Releases Funds to SEAs to Form State Literacy Leadership Teams 

 
NASSP is a member of the Literacy Working Group which is a coalition of organizations supporting the 

Learn Act and the Striving Readers Program.   
 
The Striving Readers Comprehensive Literacy (SRCL) program was authorized and funded as part of the FY 2010 Consoli-

dated Appropriations Act to support the development of a comprehensive literacy program for students from birth through 

grade 12 in each state.  In FY 2010, $10 million was set aside for formula grants to assist states in creating or maintaining a 

State Literacy Leadership Team composed of individuals with the required expertise in literacy development and education 

for children from birth through grade 12 and to assist states in developing a comprehensive literacy plan. The Department of 

Education (ED) has strongly encouraged states to involve districts in creating and implementing such a state-level plan.  In 

August, ED published grant applications in the Federal Register for State Educational Agencies (SEAs) to apply for these 

funds. ED made a commitment to review applications quickly in order to get money to SEAs as soon as possible.  State Liter-

acy Leadership Team members can be part of the Stateôs Department of Education or people who work outside the SEA. The 

important thing is that the team consists of members who together have the requisite expertise to advise on a comprehensive 

plan. These include people with knowledge of and experience in: literacy development and instruction at all age/grade levels; 

implementing literacy programs at the school, district, and State levels; evaluation; response-to-intervention (including utili-

zation of universal screening, multiple tiers of instruction, early intervening services, validated interventions, and student pro-

gress monitoring to inform decision-making); screening and performance measurement in the areas of phonological aware-

ness, word recognition, phonics, vocabulary, comprehension, fluency, and writing; helping struggling readers, English lan-

guage learners, and students with disabilities; professional development; and teacher preparation and state licensure/

accreditation in literacy development and instruction. 

http://www.principals.org/breakthrough

